














































































































































































































































































































































































































































































































158 Chapter Four

itself of philosophy necessarily exposes itself to starvation in
terms of fresh ideas—in fact, it commits intellectual suicide.
The generation of ideas by philosophy is basically a function
of its critical-analytical activity. This activity has to be free. Most
probably, philosophy as such cannot create any beliefs about
reality and its nature, since its function is to analyze data of
experience—sense experience, aesthetic experience, or religious
experience. Philosophy, therefore, is not a rival of theology but
should be helpful to it, for the object of the latter is to build a
world view on the basis of the Qur’an with the help of the in-
tellectual tools provided, in part, by philosophy. Certain philo-
sophical views may create tensions with certain theological
doctrines; in this case either that particular philosophical view
may be Islamically questionable or it may be that a particular
theological doctrine is questionable. In any case, possible or ac-
tual tensions are not an excuse for banning philosophy in the
name of a self-righteous theology, or vice versa: I have said
already, and my argument has assumed all along in this work,
that difference of opinion, provided it is meaningful, has to be
assigned a high positive value, for it is only through confron-
tation of different and opposing views that truth gradually
emerges. In fact, there is no privileged point in the process of
human thought where the Truth can be said to have dawned.
Because medieval Muslim philosophy was a particular type of
philosophical system, one must ask whether it is correct or wise
to ban all philosophy (al-falsafa) as such. There can be any num-
ber of philosophies depending on point of view, the assumptions
a particular philosopher makes, and the problems he starts out
to solve, namely, those that seem to him to be most important,
whether in the field of metaphysics, or ethics, or epistemology,
or logic, or whatever. To say that all philosophy must of necessity
contradict theology or its suppositions is to play not only a naive
game but a dangerous one. I can say without fear of contradic-
tion that, for the Qur’an, knowledge—that is, the creation of
ideas—is an activity of the highest possible value. Otherwise why
did it ask the Prophet to continue to pray for “increase in knowl-
edge”? Why did it untiringly emphasize delving into the uni-
verse, into history, and into man’s own inner life? Is the banning
or discouragement of pure thought compatible with this kind
of demand? What does Islam have to fear from human thought
and why? These are questions that must be answered by those
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“friends of religion” who want to keep their religion in a hot-
house, secluded from the open air.

The soctal sciences. Social sciences, as systematized bodies of
knowledge, that is, as disciplines, are a modern phenomenon.
They are undoubtedly a very important development, since, the
object of their study being man in society, they can tell us so
much about how collectivities actually behave in various fields
of human belief and action. At the begining of this chapter I
said something about Muslims’ desire to Islamize these sciences
or bodies of knowledge. There is no doubt that here again the
vicious circle I have repeatedly spoken of can be broken only at
the level of an intellectual activity where works are produced not
only to inform how societies actually behave but to show how
they can be imbued with Islamic values conducive to the estab-
lishment of an ethical social order in the world.

As a system of values, Islam naturally cannot favor a laissez-
faire society. On the other hand, Islam knows well that coercion
does not pay or even work. As for indoctrination in the sense
of brainwashing, I have already pointed out that this technique
of creating future generations of the faithful in fact ultimately
backfires. If in the past social pressures helped indoctrination
in the sense that people rarely rebelled openly, this situation is
increasingly changing, since social pressures are weakening and,
owing to a number of apparently irreversible factors, are bound
to continue to weaken. In fact, an intense and irrational faith in
a subjective humanism among several present-day “liberated”
circles has led many to “leave our chidlren alone when they are
young so that they can choose their own way of life when they
are adults” and the like. Such statements, often made in good
faith (although at least as often they are merely a cheap cover
for disowning parental responsibility), in fact betray a lack of
concern for the future of humanity. For, if humans could grow
by themselves, highly sophisticated religious and educational sys-
tems would not have developed in the first place. And what we
are seeing develop in societies whose liberals think they are the
first secular liberals in human history is that, instead of growing
into humans, many of the new generation are in fact growing
into animals. To remedy the crudity and even cruelty of a self-
righteous traditional system is one thing. To throw out the baby
with the bath water is quite another.
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Indoctrination, however, necessarily occurs only where dog-
mas come in: the greater the dogma content, the greater the
need for indoctrination; the greater the ethical content, the less
the need for indoctrination. It is a pity of pities that the ethical
content of societies is being washed out because of a general
rebellion against dogmas. Dogmas, again, are not all of the same
level, for there are relatively “rational” dogmas, that is, such as
are tied to the ethical content of a system. In any case, universal
ethical values are the crux of the being of a society: the debate
about the relativity of moral values in societies is born of a lib-
eralism that in the process of liberalization has become so per-
verted as to destroy those very moral values it set out to liberate
from the constraints of dogma. From my point of view, which
is confessedly and necessarily normative, therefore, the best of
social sciences is history—if done well and objectively. This is
because history, being long range, contains lessons in a way that
a study of the contemporary aborigines of Australia, for ex-
ample, does not. Macrohistory, if done really well, is the best
service a social scientist can do for mankind. This is the reason
the Qur’an invites us again and again “to travel on the earth and
see the end of nations.” Microhistory—for example, a study of
the postal service in the United States in the 1850s, is of use only
insofar as it contributes to our knowledge of the behavior of
man and its consequences; otherwise it is pure curiosity or a
means to securing an academic post in a modern institution of
learning.

Modern societies have acquired far more complexity than an-
cient and medieval societies. Particularly in the fields of econom-
ics, politics, communication, and education, modern societies
have evolved thought, institutions, and structures incomparably
more complex and sophisticated than those of any society within
human experience. Yet we must not be deluded into thinking
that because of their sophistication and complexity modern so-
cieties are any less subject to the basic laws of right and wrong.
Part of modern sophistication, in fact, means that these societies
have become more aware, or at least have the means to become
more aware, of the possible sources of such social dislocations
asmightthreatentoderange them. Allsuch dislocations are finally
rooted in the sense of right and wrong that is the conscience of
the social mind. But it is always touch and go whether the con-
science of a given social mind does in fact manage to reflect right
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and wrong with adequate objectivity. Since modern societies are,
then, subject to the laws of rights and wrong just as were earlier,
and in many ways simpler, societies, the lessons of history are as
relevant to them as they were to the earlier ones. But, despite
the increasingly sophisticated warning systems of today, the eth-
ical impulse in certain important respects seems to have become,
if anything, weaker. It is true that earlier societies were much
more dogmatic in certain respects and therefore exposed them-
selves to dangers, while modern sophistication means less dog-
matism, overtly at least. But this competence of modern societies
to adjust to necessary change is often like a doctor who treats
symptoms rather than the disease. No matter how much a doctor
gains competence in treating symptoms while ignoring or being
ignorant of the underlying disease, the life of his patient cannot
be much prolonged. It is to be feared that modern civilization,
while sophisticating means and methods to almost no end, has
developed cardinal deficiencies in basic insights into human na-
ture.

It is therefore essential that social scientists who-s gntem-

the history of mankind, whether ear pcicties were aware of
this or not, is indivisible in the sense that the basic human
forces—and it is the human forces that are basic to history—are
the same all over the globe. This is certainly the view of the
Qur’an, which is singularly free of genetics and genes. If Muslim
social scientists are to be involved in social engineering, this is
all the more necessary. There is 3 considerable body of what may
be called social thought in the Qur’an, which talks incessantly
about the rise and fall of societies and civilizations, of the moral
decrepitude of nations, of the succession of civilizations or “the
inheritance of the earth,” of the function of leadership, of pros-
perity and peace and their opposites, and especially of “those
who sow corruption on the earth but think they are reformers.”
This body of thought should be organized next to the pure moral
thought of the Qur’an and the lessons from history upon which
the Qur’an is so insistent. Unless the material of the Qur’an is
well systematized, it can be dangerously misleading to apply in-
dividual and isolated verses to situations, as most Muslim preach-
ers and even many intellectuals tend to do.

The views of the Qur’an will also remain at the level of pure
abstraction unless a thorough factual survey is made of the rel-
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evant social data. It is of the greatest importance to determine
exactly where society is at present before deciding where it can
go. To talk about reforming society without scientifically deter-
mining where the society is, is certainly like a doctor treating a
patient without taking his case history or examining him. In fact,
there is a sense in which even a meaningful formulation of
Quranic thought will be dependent upon such a factual study
and a proper method for interpreting facts; the converse, as |
underlined in the Introduction, is also true. In other words, as
with other fields discussed above, the study of the social sciences
is a process, not something that is established once and for all.
In fact, it is more so than any other field, for its subject matter—
social behavior—is constantly in the process of creation.
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